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ABSTRACT 

__ Cohn's theme-centered group process is designed to 

create a balance between concentration on a group topic or theme and 
the therapeutic dynamics of group interaction. This study _ 
investigated the effect of Cqhn' s group process on the self-cbricepts 
of ninth grade students. Four the^ or teaching units, were chosen 
for inclusion based on theappropriateness of the theme to the age 
group^and the proven effect iyeness of the theme to bring about 
positive change in self-concept . These themes were study skills^ 
career education, values clarification^ and transactional analysis. 
It was hypothesized that the theme-centered group process would 
facilitate implemehtat ion of the instructional material therebv 



implementation of the instructional material 
creating ah intervention that would improve self-concept . Ninth grade 
students were assigned to either an experimental (N==24) or a control 
(N=22l group. All subjects were given the Piers-Harris Children's 
Self Concept Scale at the beginning of the schoolyear^ at the end of 
the group process (mid-year)^ and at theend of the school year. An 
analysis of cbvariahce revealed ho significant difference in scores 
between the cbhtrbl ahd exper imehtal groups.^ it is recommended that 
other themes, such as decisibh makihg ahd human relations training, 
and other student variables, such as grade point averages and 
attitudes about school, be invest igated ih order to provide a more 
comprehensive evaluatibh bf Cbhn ' s process. (Author/NB) 
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Abstract 



This study investigated the effect of Cohn's t heme-cent er e d 
interactional group process on the self concepts of ninth grade 
students. Four themes, or teaching units, Uere chosen for inclusion 
based on the appropriateness of the theme to the age groupi and the 
proven effectiveness of the theme to bring about positive chanqe in 
self concept. These themes usere study skills, career education, 
values clarification, and transactional analysis. The Underlyinq 
hypothesis uias that the theme-centered group process u)ould 
facilitate implementation of the instructional material thereby 
creating an i nterventat i on that coould improve self concept. The 
subjects uere 46 ninth grade students uoho uere giver the Piers- 
Harris Childrens" Self Concept Scale at the beginning of the school 
year, at t he end of t he group process (mid-year), and at t he 
end of the school year. An analysis of covariance revealed ho 
significant difference in scores betcoeen the control and 
experimental groups. It is recommended that other themes, such as 
dec i s ion — mak i ng and human re 1 at i ons training, and other st ude nt 
variables, such as G.F.A, and attitudes about school, be 
investigated in order to provide a more comprehensive evaluation of 
Co h h ■•■ s pi r- o c e s s . 
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Coh h 's Th^m^— ht ^ r^d I nt ^ rac t i o na 1 Gro up Process 
a rr id S t i J d ^ n t S ^ 1 f C: ■:■ n c ^ p t 

Gohn-'s t he-mGf — CGfhtGfred group process is designed t*-. cr^at^ a 
balance? bs^tcoe^fn concent rat i oh oh a group topic or l-h^m^ and the 
th^frapeatic dynamics of group interaction (Cohn, 1972). The process 
seems uoe1l -suited to th^s* educatiohal setting because of its high 
degree of structure and delimitation of learning goals (Shaffer 
Galinsky, 1974). The general foe Us of the theme-centered approach 
is the "i-We~It" triangle (Shaffer- Galinsky, 1974). The "i-We" 
component of the triangle is represented b;;' the individual-s 
emot ional -interact ional response to the group while the "It" refers 
to the cognitive learning function (Shaffer Galinsky, 1974). This 
dual attention to the feeling and thinking aspects of functioning 
seems particularly relevant to the early adolescent who is seeking a 
positive relf concept (Erikson, 19/-.3). FoUr themes or topics were 
chosen to be utilized with the group process because of their 
demonstrated success in positively affecting self concept. These 
themes were career education, transactional analysis, study skills, 
and values clarification. The purpose of this study was to 
deterrtiihe the effect of C6hn-*s theme-centered group process oh the 
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self concepts of a grciup. of early adolescents. For the pujrposes of 
this study self concept was defined as the way students feel 
about their level of happiness and satisfaction, behavior, 
intellectuality, status in school, popularity, anxiety, and 
appearance. it was hypothesised that due to the structure of the 
theme-centered process, the specification of learning goals, and the 
proven effectiveness of the themes, positive change in self concept 
wo u 1 d ci c c u r - 
Method 

Sub ject s,^ The 24 students comprising the experimental group, 
five ninth grade girls and 19 ninth grade boys, from the middle to 
upper middle socio-economic level, ujere taken from ^ gr«:«up of 
students who were unable to take one of several semester elective 
courses being offered at a suburban junior high schocil. These 
students were not placed in an elective because of schedulihq 
difficulties or an inability to obtain a chosen elective. ft aroup 
of theso students were randomly chosen and invited to participate in 
a group that would discuss school and school related problems. All 
students offered the group discussion elective chose to take it. 
The 24 students were then divided into four groups of six students 
who met for 55 minutes a day, five days a week, for 16 weeks. 
Student group assignments were determined by the student's free 
period which in turn was determined by random computer assignment. 
All students that began the group counseling activity finished it. 
The control group consisted of 22 students from the same pool 
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of stijdfc?rits as the exp<? r i me nt a '! jgroup, i.e., students uho uere not 
placed in a semester elective. This rroup consisted of 11 ninch 
grade cjir-ls and 11 ninth grade boys. Thes<? students uere randomly 
selected and asked if they coould be willing to take the Piers-Harris 
Children-'s Self Concept Scale for the pre, post, and delayed 
posttesting sessions. All 22 control group students took the pre 
and post test uhile only 15 of the control group students took the 
delayed posttest. The loss of the seven students did not appear to 
greatly change the composition of the control group. Means for the 
pire and posttestings for the 15 and 22 stud^rnts tuere very similar. 
All students participating in the study, experimental and control, ujer< 
betojeeh the ages of 14 and iS up i t h the modal age being 14. 

Material s. The dependent variables in the study Uere the 
total scores on the Piers-Harris ehildren's Self Concept Scale 
(Piers Harris, 1969). The Piers-Harris (PH) was chosen because of 
its past utilization in similar studies (Carusi, 19S4; Crittenden, 
Kaplan, Heim, 19S4) and its established reliability and validity 
(Bent ley, 1972). The PR measures the coay a student feels about his or 
her behavior, intellectuality, school status, popularity, anxiety, 
appearance, and happiness and satisfaction. The PH has a possible 
total score of 94 points. 

Pf Mncedure. The experimental treatment utilized Cohn's theme- 
centeied interactional group process (Shaffer 6alinsky, 1974) 
which attempts to create a balance between the group's concentration 
on the theme, or teaching material, the i ndivi dua T's participation 
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in the group, and the group interaction- This concentration on both 
the teaching and the therapeutic aspects makes the interactional 
method unique and highly applicable to the school envi rohmeht . 

Four themes, or teaching units, were presented to the students 
during the course of the sessions. These themes UJere chosen for 
their appropriateness to the age group of the study and their proven 
effectiveness in bringing about positive chariqe in student self 
concept. The theme entitled "What I-'m Doing Nouj and Houj Does It 
Relate to my Future'?" concerned career e^^ploration and included 
vocational interest testing and the exploration of various career 
areas. Career education activities of this type have been shoiun to 
improve self concept in early and late adolescents (Shelver, 1976; 
Coles, 1982; Saulsberry, 1979). "Getting Along Better luith Others" 
used the Rarris (1969) transactional analysis text as a basis for 
exercises in luhich tfr students interpreted their behavior and the 
behavior cf other group members. Transactional analysis groups have 
improved self concept in a variety of groups (Woodiuard, 1975; 
Brown, 1974; Carusi, 1984). The unit "Houj to Learn More in Less 
Time" was a study skills and motivation course using the fietiieve ment 
Mot ivat ion Training program of Markle, Rihh, and Worthy (1977), 
memory enhancement technique!^ adapted from B+e Me-#i-of^ Ehr^t k (Lorayhe 
Lucas, 1974), and several appropriate cassette-workbook exercises 
from the Lister;: and Thi nk (Mai lis, 1968) series. Study skill 
improvement activities have been effective in improving self concept 
in a wide range of populations (Askounis, 1978; Crittenden, Kaplan, 
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8/ Heim, 19534). Th^ last th^me ujas ''What I 'v'a'Mje in my Lif^" in 
luhich the Simon, Ho we, and Ki rsc hen t u m yal ues C 1 a^- i f ie at^ ^^Ffr (1972) 
text served as a basis for a group "discussion of values- Self 
concept has been improved, utilising volues clarification, in a 
variety of settings (Redmon, 1973" Thompson ?^ Hudson, 1 9S 1 ) . 

It luas believed that utilisation of material from these themes 
would enable the students to know themselves better, to develop 
personally meaningful goals, and to become effective in coping ujith 
their academic responsibilities. Interspersed with the theme 
material the students discussed grades, dating behavior, parents, 
and other matters of interest. When a student coasn't contributing 
or interacting an attempt ujas made by the counselor to elicit this 
participation and while students were protected from abuse, a 
certain amount of emotionally charged dialogue was allowed to occur. 
The c 1 ieht-cehtered approach (Rogers, 1951), which has been shown to 
facilitate positive self concept change (Samulewics, 1975; Bruyere, 
1975), was used as the underlying counseling orientation. 

There was a pre, post, and delayed posttesting with the PH. 
The pre-test was given in September at the first of the school year 
and before the group process begari. The posttest was given in 
January at the end of the first semester when the group activities 
were concluded. The delayed posttest was giv^n four and a half 
months later, in May, at the end of the school year. 
Re s u 1 1 s , 

In order to control for significant initial differences between 
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control and t-^^p^ r i me nt a ! groups ( F j ^ 44=1 2i&'6, p<«00 1 ) ah arialy<is of 
cbvariance ujas performed using the pre-test scores as covariant. 
Although the experimental group displayed a. 3.33 point gain b-etujeeh 
pre and posttesting as compared to a .23 point decrease for the 
control group (see Table 1) the difference ujas not significant 

1,37=2:. 23, p>. 05 ). For the delayed posttesling the Cohn group 
evidenced a -42 drop from the posttest score resulting in a 2.92 
increase from the pretest indicating thst some of the gain from the 
treatment period was eroding coith time. The control group«, however, 
achieved a 1.80 score increase from posttest to delayed posttest 
resulting i-i a gain of 2.27 points from pre to delayed posttest ing. 
This indicater> a gradual increase in positive self concept for the 
control group through the year. The changes in both the posttest 
to delayed posttest ( F ^ ^ 244 , p>. 05 ) and the pretest to 
delayed posttest ( F ^ 9q=3.47, p">.05) were not statistically 
significant . 



Insert Table 1 about here 



jji g_c g s s i o n 

Cohn*'*s theme-centered interactional group process, util izihg 
the themes of career education, study skills, values clarification, 
and transactional analysis was found to be ineffective in iirtproving 
the self concepts of a group of ninth grade students- It ma^' be 
that a different set of themes ,rrom those used, might be more 
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effective- Using multiple themes may not be as effective as 
CCinceht rat i rig on a single th^me- The gain in self concept experienced 
by the treatment group from the beginning of the group process to 
the end of the sessions may have been maintained had follora-up 
activitirrrs been provided th.oughout the remainder of the year. In 
addition, investigation into the effects of the Gohn method on other 
student variables such as G.P.fi., attitudes about school, motivation 
to achieve, and :5tudeht behavior may produce a more comprehensive 
e va 1 uat ion of this g r o u pi process- 
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TABLE 1 

Me a ri S cor^s for the F" i e r s - H a. r- r- i s 
Ch i 1 d r- e ri " s Self -C o n c e p t Scale 



n PRE-TEST PeST-TE3T DELAYED-POsf 



Exper irTiehta 1 Group 24 51.83 55.17 54.75 

C o h t r o 1 Group 22 60 . 32 6o - 09 6 1 . 37 

n = 15 
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